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CHAPTER I 
INTRODUCTION 
Statement of the Problem--• It is the purpose of the 
study: (1) to compare teaching in the future, with what 
has been done by the person being rated; (2) to compare 
teaching with the modern philosophies and ideas of ideal 
teaching; (J) to make a comparative rating list on which 
to evaluate teaching, past and present , against the ideal 
teaching in the fields of reading, arithmetic, science and 
social studies. 
Importance of the Study--- A good teaching program 
should recognize and provide for individual needs and 
differences; and motivate children to learn by making the 
work important and having each child see his own individual 
needs. Until this criteria is set forth in all programs 
of teaching, there will not be master teachers, regardless 
of the degree they may hold. 
Justification and Scope of the Problem--- 'rhis thesis 
is done in the hopes that by setting down definite under-
standings, motivation for such, and provision for individual 
differences, teaching can be improved in the light of what 
modern educators feel are ideals. It is hoped that this 
thesis may be used by first· grade teachers in evaluating 
- 1 -
Boston Univers·ft~ \ . 
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Library; ,/ 
their work on this grade level in the - fields of reading, 
arithmetic, science, and social studies. 
2 
CHAPTER II. 
REVIEW OF LITERATURE 
Much has been written in the field of elemantary edu-
cation, but the following research material deals with the 
modern trends and ideas in the teaching of the elementary 
school curriculum. The general teaching methods deal mostly 
with the primary grade level, with emphasis on the first 
grade level, as this is the level of the writer's teaching 
concern. The last part of the chapter deals specifically 
with the methods used in teaching the area subjects: read-
ing, arithmetic, science, and social studies. 
Purposes and Aims of Modern Education~- Spears states 
that the teaching profession will advance just as long and 
as far as the teachers do. He says teachers must appreciate 
and feel the true purposes of the school program. The pur-
poses set down by him are: 
"1. The number one purpose of the American school 
is to train children for American citizenship. 
2. The wholesome development of the pupil can-
not be considered aside from the school's obligation 
to train for American democracy--the test· of today•s 
school is tomorrow's community. 
J. Classrooms and schools should represent a 
1/Harold Spears, Princi4les of Teaching,_ Prentice-Hall, Inc., 
New York, 1955, pp. 40- 4. 
-3-
... 
fine balance between cooperative endeavor and in-
dividual enterprise. 
4. The business of the school is to make 
successes rather than failures • . 
5. The good school does not limit its efforts 
to the preparation of life, for it is life itself. 
6. American society cannot afford to pay for 
an educational program that does not function in 
the here-and-now affairs of men. 
· 7. There is no c.onflict between the activity 
approach to education and the fundamentals approach. 
8. Complex societies call for complex schools." 
ll 
As is stated by Hansen some teachers, schools, and 
parents think of the curriculum as solely book-learning and 
subject matter; others believe that all experiences, in 
school and out, are rightly included in its concept. The 
curriculum today is generally thought of as the whole' body 
of human learnings and experiences, planned and organized 
under the control of the school, which can be used for carry-
ing out the purposes of the school. The curriculum at all 
levels include these things: knowledge, information and 
facts; generalizations and relationships; applications; 
skills; creative expression; attitudes, ideals, interests 
and tastes. 
Many curriculums have been in operation, each having 
its own viewpoints. The experience curriculum was and is 
misused because not all experiences are made meaningful. 
1/ Kenneth H. Hansen, Public Education in American Society, 
Prentice-Hall, Inc., New York, 1956, pp. 127-128. 
£/Ibid., pp. 129-lJJ. 
5 
The activity curriculum is active not passive learning; 
this is misused because quiet study is forgotten as well as 
constant activity. The needs curriculum is based on the 
needs of the individual, needs. of society or both. Many 
times the individual is lost in what society expects of him 
and also, the individual is put before society, and then he 
forgets he must live with others. 
!I 
· Caswell proposes the following guides in organizing 
the curriculum: 
"1. A broad, flexible plan of. curriculum organi-
zation should be developed co-operatively by the staff 
of the school. . 
2. Curriculum should be organized so that the 
individual teachers and pupils consummate planning. 
J. Curriculum organization should encompass 
all experiences which the child has under the guidance 
of the school. 
4. The curriculum should be organized so that 
direct attention is centered on problems and needs 
of broad social significance and of immediate con-
cern to children. 
5. The curriculum should be organized as to 
provide a series of broad meaningful experiences for 
children, which serve as a major integrating force 
for the various activities engaged in. 
6. Curriculum organization should provide for 
direct instruction of pupils in techniques and methods 
of work as they are needed. 
7. Curriculum organization should provide for 
the development of the individual interests and 
aptitudes of the children." y 
Caswell lists the following points as those which 
1/Hollis L. Caswell and A. W. Foshay, Education in the 
Elementary School, .Second Edition, American Book Co., 
Bo~ton, 1950, pp. 246-252 • 
.Yibid.' pp. 47-60. 
should be of fundamental concern in any good e l ementary 
school program: 
11 1. A good elementary school is one in which 
the program is conceived and operated as a whole. 
2. A good elementary school is one which 
provides a rounded program of living for every 
child. 
6 
). A good elementary school is one which 
contributes to the maximum realization of democratic 
ideals in the actual living of the pupils. 
4. A good elementary school is one in which 
the program is based on the interests, needs and 
capacities of the children it serves. 
5. A good elementary school . is one in which 
children are afforded guided experiences compatible 
with their maturity in all the areas of living. 
6. A good elementary program is one which is 
an integral part of the immediate community it serves. 
7. A good elementary school is one in which 
physical facilities and instructional supplies 
facilitate desirable pupil activities. 
8. A good elementary school is one in which 
the growth and welfare of all members of the pro-
fessional staff are fostered. 
9. A good elementary program will organize 
the general life of the school, so as to foster _ 
democratic values. 11 
1J 
"Tremendous progress in social and psychological 
sciences in recent decades has be.en reflected in the chang-
ing goals of modern education. A new conception--one that 
emphasizes the 11 whole 11 personality--has come to dominate 
our ideas about human development." 
Every teaching situation involves problems of achieve-
ment; what pupils are to learn and how they learn them; 
1/Noble Lee Garrison, The Improvement of Teaching. A Two-
fold Approach, _The Dryden Press, New York, 1955, pp. J-11. 
problems of group functioning; how pupils work with one 
another and with the teacher, and how they achieve social 
and emotional development. 
The teacher must understand her responsibility for 
the development of the pupil as a total personality. It 
should be the teacher's aim in the daily activities to 
control the classroom experiences of her pupils, so that 
their personalities develop desirably in every aspect. 
? 
To clarify the relationship between the instructional 
. 11 
progrs,m and the needs of the pupils, educators have 
formulated five general areas of personal development which 
the school must seek to foster: 
11 1. Control of worth-while subject matter; must 
interrelate data from a variety of subject areas. 
2. Development of suitable methods of study 
and work. 
3. Achievement of independence and competence; 
self-direction. 
4. Development of effectiveness in working 
with others. 
5. Safeguarding of mental and physical health." 
The weakness in the traditional approach was emphasis 
on teaching techniques rather than pupils. The technique 
should be determined by the pupil's needs and demands of 
the specific learning situation. 
1/Ibid., pp. 13-24. 
8 
By encouraging pupils to assume responsibilities for 
ll 
planning and carrying out activities, the teacher 
essentially teaches her pupils to be independent of her. 
It gives pupils experience in adjusting to one another's 
ideas and temperments, which is a human relation problem. 
As pupils develop in self-control and understanding of dem-
ocratic cooperation, more and more privileges can be ex-
tended until the class eventually operates as a self-
directing cooperative group. We should start with the 
topics of great interests to the pupils, so their eagerness 
to cooperate will be as strong as possible. The teacher 
leads in the work at first, increasing the pupil partici-
pation only gradually. By building a background of success-
ful experiences, she developes self-confidence in her pupils~ 
Working as a group requires a unity of purpose. Each mem-
ber needs a common understanding of how to proceed in think-
i~ through problems and reaching_ decisions. 
The basic responsibilities of individuals participating y 
in a democratic group are: 
11 1. Personalities and opinions of each group 
member must be respected. 
2. Each individual must be prepared to par-
ticipate constructively in the work of the group. 
1/Ibid., pp. 60-81. 
£/Ibid., pp. 69-70. 
9 
J. Each pupil must be responsible for understand-
ing the contribution of others. 
4. Each pupil must keep up with the discussion 
or the development of the group's work. 
5. Each pupil must feel free to present what-
ever ideas he thinks will contribute to the group's 
work. 
6. Each pupil must be prepared to form his own 
opinions and be willing to defend them as long as he 
feels that they are justified; he must, however, be 
ready to change them when adequate reason is given. 
7. Each group member must work for the best 
solution possible for the group." 
11 
Spears lists the following: 
11 1. Good teaching is a matter of drawing-out 
rather than a matter of putting in. 
2. Learning is an active, not a passive process; 
school should set up the situation so that through 
his own activity the child can learn. 
J. In preparing for citizenship, teaching about 
democracy isn't nearly as effective as teaching through 
a democratic procedure. 
4. Cooperation is a complicated and essential 
socia.l tool of democracy, the use of which, must be 
taught, rather than left to chance or trial and error. 
5. The learner cannot be considered aside from 
his environment. 
6. Personality plays a great part in life. 
7. The student who is learning is working for 
himself, rather than for the teacher. 
8. We must not mistake conformity for learning. 
9. Learning begins where the learner is, not 
where the teacher is. 
10. Learning begins where the child is now, not 
where he was yesterday or where he will be tomorrow." 
Planning the day's work should be a cooperative enter-
prise between teacher and pupils. The requirements con-
1./Harold Spears, Principles of ~Teaching, Prentice-Hall, Inc., 
New York, 1955, pp. 95-96. 
!/ 
sidered basic in outlining the daily schedule are: 
"1. Ample provision for flexibility. 
2. To provide sufficient elasticity and to 
avoid hurry and strain, the programs should be 
arranged in more extensive time blocks, rather 
than in brief periods. 
3. Provision for variety of different types 
of activities: 
Conference and forum activities--sharing ideas. 
Quiet study activities--observing, reading, 
experimenting. 
Practice and drill activities. 
10 
Creating and expressing ideas through activitiesQ 
Appreciation activities--enjoyment of literature, 
music, art. 
Recreation and play activities. 
Orienting activities--trips, visual aids, etc. 
Cooperating activities~-interests of each child. 
4. Related subject field.s should be grouped 
together .. 
5. Program changes from day to day; balance 
in time allotment achieved over a longer period, 
such as a week. 
6. Since physical well-being of the child is 
given first consideration, there must be plenty of 
physical activity." 
No school, no_ curriculum, however good they may be, can 
y 
make the pupil, without a strong teacher. Spears states 
that kindness is the first quality of a good teacher. He 
says the teacher is a director of learning, rather than a 
hearer of lessons; she should always give the child the 
benefit of the doubt. She should become acquainted with 
her students before making assignments. The techniques of 
.!/Fay Adams, Educating America 1 s Children, Second. Edition, 
The Ronald Press Co., New York, 1954, pp. 105-106. 
11 
teaching should be slaves of teachers, rather than the other 
way round. The type of order in a classroom depends on the 
nature of the work at that moment; discipline is sometimes 
more than good classroom order; good discipline is self-
discipline. 
11 
Corey also states sim1l8.r qualities and duties of 
a good teachere He feels she should periodically make 
studies of the interests and reactions of her class. She 
should find out all she can about each student from other 
teachers, parents, records, and tests., Unless she knows 
the needs and interests of each child, she cannot serve 
them well .. 
Hansen says the schools of today can be thought of as 
a kind of laboratory for learning.. A generalization of what 
y 
the schools are doing today--the boys and girls are: 
11 1. Learning specific things systematically, 
by reading, wrtting, talking, listening, figuring, 
practicing, reviewing . 
2.. Setting up and s·olving problems. 
3. Creating and expressing. 
4. Living together in a group. 
5. Developing individually .. 
6. Being examined, judged, evaluated. 
7. Developing and modifying ideas." 
It ha~ been cited in the foregoing pages the purposes, 
1/S. M. Corey, "Implications for Education Administration", 
Forty-Third Yearbook, Part I, National Society for the Study 
of Education, Chicago, Illa, p. 293., 
yop. cite, pp. 162-163. 
12 
procedures and curriculum, used in the modern schools of 
today as quoted from leading authorities in the field. How-
ever, as Hansen states, it is very difficult to be specific 
about the job of teaching. He lists the following variables 
1.1 
that can affect teaching: 
"1. Grade level--similar principles for each do 
hold true. 
2. Kind of school--attitude of the community 
must be taken into consideration and the type of 
student; the teacher should be familiar with a variety 
of classroom practices and then select the one most 
appropriate to his own situation. 
J, Teacher's own view of education--what the 
purpose of education is; how learning does take place; 
what children are like, and what they really need. 11 
To be a master teacher most authorities would agree 
that he should consider the needs of the individual here 
and now. Schools have been too teacher-centered and not 
enough concern for what the child is actually doing or has 
interest in. 
Characteristics of First Graders.-.:- . In the evaluation 
of teaching on the first grade level, one must take into 
consideration the general characteristics of that age level. 
y 
As is stated by Caswell, the child's large muscles are 
developed so activities should be those that depend primari-
ly on large muscles; long periods of sedentary activity are 
1/Ibid., pp. 157-158. 
£/Op. cit., pp. 104-105. 
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inappropriate; projects involving construction work and 
excursions are good. A need for a balanced program of 
activity and rest is necessary, as this age group have in-
exhaustible energy. He needs to gain independence and free-
dom through the experience of making some choices on his owno 
A broad range of directed possible activities should be con-
stantly available to the child, so he may have the experience 
of self-selection of activities. The greatest indication 
of maturity lies in his increasing interest in managing his 
own affairs. He is unable to draw full distinction between 
fact and fancy. Caswell feels it would be an error to in-
hibit the child's impulses to form his own standards; select 
his own friends, and use his time pretty much his own way. 
He should be able to explore in his choices. 
His intellectual life at this age is developing rapidly. 
His abundance of curiosity offers an opportunity to guide 
him into rich and varied experiences, in the hopes of de-
veloping long time interests. He is concerned principally 
with things which relate to him in a direct way, or which 
come under his observation. This is an age when confusions 
and inaccuracies are prevalent. 
11 
Herrick states, however, that this age level is not 
1/Virgil Herrick, et al., The Elementary School, Prentice-
Hall, Inc., Englewood, N. J., 1956, p. 100. 
14 
able to work effectively in large groups, to assume leader-
ship of activities involving many children or deal with 
complex social organization and behavior. 
The Teaching of Reading.--
1/ 
11 The quality of reading instruction depends pri-
marily upon one person! the classroom teacher. Basal 
readers, supplementary materials, supervisory assistance 
and professional books are intended to help the teacher 
serve pupils better; but all of these are futile un-
less they are used with imagination and good judg-
ment." 
The purposes and objectives of reading instruction are 
the preparation of the child for living in a democratic 
,. 
society. This, today, is being achieved by differentiation 
in instruction and reduction of regimentation; by emphasis 
on meaning and critical interpretation, rather than on drill; 
by recognizing individual and group interests and needs; and 
careful guidance in learning when to use language and when 
to listen, as well as how to use language. Reading instruc-
tion is a process, not a subject, and is based on experience. 
The goals of reading instruction should recognize other 
types of aids to learning; direct experience through activ-
ities in and out of the classroom; direct observation through 
trips, excursions, exhibits, etc.; viewing models; viewing 
motion pictures; viewing stereographs; viewing still pictures; 
l/Donald D. Durrell, Improving Reading Instruction, World 
Book Co., Yonkers-on-Hudson, N. Y., 19.56, p. v. 
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viewing cartoons; viewing maps, charts; listening to radio 
11 programs, records; conversations and discussions. 
"The chief difference between good and poor 
teaching of reading is found in the intelligence and 
initiative of the teacher in doing the following 
things: 
1. Providing for individual differences in skills 
learninge 
2. Providing for pupil initiative in a great 
variety of uses of reading. 
3. Providing instruction which improves per-
sonal and social qualities of pupils." Y 
Hildreth states that failure rates have been highest 
in the first grade because schools have often ·fafled to 
provide a program designed to foster wholesome child growth 
at this period. 
JJ 
"The chief limitations of traditional schooling 
are: first the failure to provide an adjustment per-
iod and to teach pupils the new skill of going to 
school; second, the repressive atmosphere, which 
stands in such marked contrast to the child's home 
life; third, the academic curriculum, which hurries 
little children into book learning, before they can 
do this learning easily, and before they have acquired 
other more fU11damental adjustments and skills; fourth, 
the tendency to overlook individual differences in 
ability and background among the pupils, and the 
failure to take account of individual needs in first 
grade instruction." 
Just going through the motions of a reading readiness 
program without the proper materials and skill ie not effec-
1/E. A. Betts, Foundations of Reading Instruction, American 
Book Co., N. Y., 1946, pp. 83-85. 
~D. D. Durrell, op. cit,, p. 7. 
J/Gertrude Hildreth, Readiness for School Beginners, World 
Book Co., Yonkers-on-Hudson, N. Y., 1950, p. 4. 
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tive. 
11 
"Some common weaknesses in a reading readiness 
program are: 
1. Failure to observe differences in the 
spe6ific abilities. 
2. Failure to start reading instruction 
immediately for rapid learners. 
3. Failure to provide instruction adequate 
for mastery of reading readiness skills. 
4. Following an over-complex program with 
too many nonessential abi l ities. 
5. Attempting to build a sight vocabulary 
before teaching letters and sounds in words, 
6. Evading responsibility for reading 
readiness instruction," 
Durrell states that a reading readiness program is 
one in which children are given the backgrounds for be-
ginning reading; perceiving sounds in spoken words, learn-
ing letter names and forms, acquiring the beginnings of a 
y 
sight vocabulary. "Activities of the teacher at the read-
ing readiness period are the following: fitting instruction 
to the learning rate for words; teaching the forms and names 
of letters; teaching the child to hear the sound structure 
of words." 
Bond states the following principles of effective 
Jl 
teaching of reading: 
"Once the reading instruction is started, the 
child should not be allowed to experience repeated 
failure; the methods should lend themselves to in-
l/D. D. Durrell, op. cit., pp. 25-26. 
Yibid,, p. 24. 
J1 G. L. Bond, and Eva Bond, Teaching the Child to Read, 
The Macmillan Co., N. Y,, 1943, p, 83. 
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dividualization of instruction; reading instruction 
should build favorable attitudes toward reading; the 
purpose for reading should be real to the child; 
methods should use and develop the child's interests--
attitudes of reading at home--excursions, trips, build 
backgrounds." 
Methods of reading instruction should use and encourage 
11 
the child's initiative; the methods should build habits 
of independence; whenever possible, the methods should de-
velop, in addition to reading ability, other educational 
outcomes; methods of instruction should employ linguistic, 
artistic, dramatic, and constructive activities; the methods 
should be carefully selected so as not to develop habits 
that will be detrimental to reading ability at a later time; 
materials should be nicely graded and plentiful; reading in-
struction should progress by steps that the child can take 
readily; the child should be allowed to know his progress. 
£:.1 
Hildreth agrees with Bond, that the first steps in 
the learning to read should be easy enough so that the child 
has the feeling of success from the very beginning. Learn-
ing to read should be viewed as but one phase of the commun-
ication skills required in efficient social living. Reading 
should not be taught in isolation from the other communi-
cation skills, but in relation to all the language arts. 
1/Ibid., p • . 92. 
yop. cit., pp. 293-294. 
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The children should be grouped for instruction according to 
the most reliable- evidence of their learning aptitudes and 
readiness. 
In beginning reading, the child's attention is centered 
on the meaning of the print and the purposes it serves, 
rather than on the. process of reading itself. The context 
of beginning reading lessons .is closely related to the chil-
dren's ideas expressed in their conversation .. The beginning 
lessons familiarize pupils with the printed words common to 
the beginner's oral vocabulary. There is a place in the 
program for indirect, incidental, vicarious learnings, and 
also, for direct teaching of reading techniques in well-
planned lessons. When reading instruction is begun, some 
time each day is spent on activities which will improve the 
child's techniques in reading. 
The first reading lessons make use of real words, phrases, 
and sentences, instead of drill on isolated sounds or word 
elements. From the first lessons, generously allot time in 
the daily schedule for wide-range experiences that aid direct-
ly in learning to read. Don't give up everything for read-
ing, but balance the program with other sorts of learning 
activities. Arrange the situation so children can depend on 
themselves as much as possible in learning to read. Children 
who dig out most for themselves seem to make the fastest 
19 
progress and develop the greatest liking for reading. 
11 
Durrell lists the following as the main tasks 
on the primary grade level: "developing a constant-
ly growing sight vocabulary; developing an effective 
word-analysis attack; building skills of oral read-
ing; developing security and understanding in silent 
reading; acquiring initiative and independence in the 
use of reading." y 
''The common weaknesses in primary-reading in-
struction are: 
1. Failure to allow rapid learners to progress 
as rapidly as effective instruction requires. 
2. Failure to adjust . to the level and learning 
rates of slower learners. 
J, Failure to provide extra practice at points 
of weakness, 
4e Over-emphasis on mechanics rather than 
meaning. 
5. Using instructional materials on which the 
child has previously failed. 
6. Failure to provide adequate motivation for 
reading activities."-
Effective reading instruction could be summed up by 
keeping in mind the two fundamental principles it is based 
:ll 
on, according to Betts: "•••• attainment of a thorough 
understanding of the learner•s strengths and weaknesses; the 
making of provisions for guidance in terms qf individual needs. 
The teacher should know the child before attempting to teach 
him. 11 
!±/ 
The chief objective in education, is the intell igent 
1/0p. cit,, p. 26e 
Y,Ibid,, p. 30. 
J/Op, cit,, p. 227. 
!±/D. D. Durrell, op. cit., p. lJ, 
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self-direction of living and the chief objective of reading 
instruction is a mastery of the art of its many uses. The 
skilled teacher excels in establishing a variety of reading 
interests, and she provides experi ences which stimulate the 
child to the continued use of reading. 
Superior teaching of the use of reading requires alert-
ness to children's questions, comments, purposes, desires, 
ambitions, and interests, with equal alertness to how these 
needs may be served by particular reading sources. While 
incidental suggestions to individual children are helpful, 
it is desirable to follow a planned program to demonstrate 
the many ways that reading may serve the individual child, 
y 
11 1. Resources for reading are made available 
to children--libraries, periodicals, etc. 
2. Pupil initiative is encouraged through 
indi vidualized reading. 
J, Pupils' interests are stimulated in liter-
ary and imaginative readi ng. 
4, Experienees . provided in the use of read-
.ing, in history, travel and current affairs. 
5. Reading related to interests in child's 
immediate world," 
Even as early as during the beginning stages of read-
ing, we should keep in mind, the outcomes of reading in-
struction in the elementary school: y 
"The child will enjoy reading, He will turn 
.!/Ibid,, pp. 14-16, 
:?JHaroldSpears, Principles of- Teaching, Prentice-Hall, Inc. , 
N. Y., 1955, p. 158, 
21 
to reading as one means of solving a problem, learning 
about things, learning how to do things, getting 
materials with which to thinko He will formulate 
opinions based upon adequate and accurate sources of 
information. He will recognize the possibilities, 
dangers, limitations_ of the printed materials. He 
will learn to distinguish differences in quality with 
regard to beauty, truth, character.. He will accept 
his responsibilities to act as a member of demo-
cratic groups. 11 
The Teaching of Arithmetic.-- A changing conception of 
the arithmetic program at the primary level, as stated by 
1J 
Brueckner, is one concerned with the development of basic 
concepts of numbers and operation on an informal, but 
planned basis, rather than achievement of automatic mastery 
of the so called basic facts. The teacher has the task of 
seeking and capitalizing on the child's quantitative ex-
periences, both in and out of school, in order to promote 
the necessary understandings of the fundamental number con-
cepts on a planned basis. The overall aim of arithmetic 
instruction should be: to develop in each child the ability 
to do effective quantitative thinking in coping with situ-
ations of daily living, both in and out of school. 
The methods of teaching arithmetic should be designed 
to provide an opportunity for children to: 
1/L. J. Brueckner, and F. E. Grossnickle, Making Arithmetic 
Meaningful, . John c. Winston Co., Philadelphia, 19.5.3, p. 241. 
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11 a, Make exploratory approaches to new quanti-
tative situations, to determine the nature of the 
problems to be solved, and to establish a need for 
working on them. 
b, Think for themselves in discovering 
possible means for solution, in trying and comparing 
alternatives, and in arriving at the best possible 
means of solution at their own levels of maturity. 
c. Draw their own conclusions in the form 
of generalized concepts, rules and relationships, 
springing from their own very real experiences." 
At all times the learner must be active, not passive. 
Brueckner and associates, like many other authorities 
in the field, state the following as the major elements of 
an arithmetic program. 'I1he scope of the curriculum should 
include: 
2:.1 
11 1. The systematic study of number and number 
processes, 
2. The consideration of related problems and 
information in the arithmetic textbook, 
3. Direct guidance in the use of arithmetic in 
all the curriculum areas, 
4. Participation in arithmetic experience units, 
which enrich the instruction. 
). The use of arithmetic in real problem situ-
ations that arise from time to time~ 11 
The Teaching of Science-- One of the biggest aims a 
teacher should have in the science field, is to get the good 
will of her students toward science, and give them an under-
J/ 
standing of its place in society. Craig believes teachers 
1/Ibid., p. 2)4. 
£/Ibid,, p. )4. 
J/Gerald s. Craig, Science For the Elementary-School Teacher, 
Ginn and Co,, Boston, 1947, p. 21. 
2.3 
should let pupils participate in discovering the solutions 
to problems for themselvese In the statement of the problem 
to be solved, there are two factors: the teacher's values 
or objectives; and the child's ideas or conceptions, and ex-
periences. The teacher's objectives determine the direction 
of the instruction; the child's idea gives the starting point 
of attack. The teacher should be aware of the directions 
determined by her values of education, and she should make 
certain the child is growing in those directions. Science 
in the elementary school today, no longer is dependent on 
chance incidents, nor upon rigid courses of study or units 
of instruction, but rather it can be the result of the inter-
action of the interests and experiences of the children on 
the one hand, and the well-thought-out values of the teacher 
on the other. The child should have some hand in setting up 
the values. Group discussions, experimentation and obser-
vation, have much to offer in the orientation of an individual 
to new ideas. A teacher's drive alone will not suffice. ]J ' 
Craig states that the problem to be studied must be de-
fined first, then the hypothesis proposed by the child may 
be checked by observation, experimentation, and information 
gained from authorities, although in reality the last is the 
final criterion. 
1./Ibid,, p • .3.3, 
To arrive at a solution, the conclusion must be in 
agreement with the statements of scientific authorities, 
and the children should realize that authorities have to 
change their ideas every now and then. 
11 
As is stated by Craig, four classroom activities 
play an important part in the study of science: 
11 1. The discussion 
24 
This clarifies the problem and makes the phenomenon 
more meaningful to the child; 
Thus each benefits from the thinkings of others; 
This aids in planning the method of study and 
evaluating it; 
This encourages growth in thinking. 
2, The experiment 
This serves to clarify the problem; 
This aids the children to visualize certain 
natural forces in operation; 
This rids people of superstitions; 
This should be checked by authoritative sources, 
as not all answers secured from such, are true; 
The children should see a relation between the 
method and conclusion, and if need be, the experiment 
should be repeated. 
3. The excursion 
This should be used frequently, but check the 
phenomenon with the authorities; 
This is useful in studying social and economic 
phases of the environment, as well as scientific ones. 
4. Reading 
This occupies a large place in science; 
This serves as a means of developing leads; 
This assists in orienting the learner to a 
phenomenon to be studied or utilized, to give him 
additional, illustrative material." y 
With Craig's help to summarize the teaching of 
science, a keynote of the method in the classroom is inter-
1/ Ibid,, pp. 36-38. 
y Ibid., p, 4o .. 
25 
pretation. The ultimate emphasis should not be upon how 
much the child knows, but upon the development of conceptions 
that lead to desirable attitudes. Identification and obser-
vation are only a means to an end; the end product is in-
telligent adjustment through an interpretation of the environ-
ment in keeping, ln spirit at least, with the best inter-
pretation that man has to offer at the time. He feels. no one 
should be expected to identify all the objects iri the environ-
ment. 
The development of a science program should be on the 
basis of flexible planning. The teacher should have a broad 
knowledge of larger values which she believes are worthwhile, 
and a knowledge of the possible steps by which these are to 
be achieved. She should begin where the children are. She 
should know the areas of environment which she wants the 
children to gain understanding in; she must plan her instruc-
tion with the view to adapting the learning to the learner. 
She should, at all times, make allowances for special inter-
ests. 
The Teaching of Social Studies.-- The term social studies 
is used to designate the school subjects which deal with 
11 
human relationships. II 
• • • • • a the term social studies in-
1/Edgar B. Wesley, Mary Ae Adams, Teaching Social Studies 
in Elementary Schools, D. c. Heath and Co., Boston, 1946, 
p. 20. 
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dicates no particular type of organization of materials. 
A social studies program may be organized as subjects, 
as a series of fused subjects, as problems or projects, 
as units or topics, or as activities and experiences. 
The term social studies is a name for the teaching 
materials dealing with human relationships and does not 
imply any particular form of organization." 
11 
The teacher's first major function is to be a student 
of children: their growth, nature, needs, interests, capac-
ities, and limitations, and how they learn. Her second major 
function is to be a student of the social sciences and of 
current problems and events. The third function is to be the 
curriculum maker--the creator of the social studies. The 
fourth function of the social studies teacher is to be the 
connective between diverse groups and elements, the inter-
preter of each to the other. 
The following are a listing of characteristic practices 
of a good social studies teacher y 
any phase of teaching: 
"1. Detects errors 
2. Analyzes defects 
3. Gives explicit 
directions 
4. Explains clearly 
5. Tells what she 
knows 
6o Is ingenious 
7. Likes to be with 
people 
1/Ibid,, p. 73. 
£/Ibid., pp. 75-76. 
a. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
and could be applicable to 
Works hard 
Has a touch of missionary 
spirit 
Is efficient 
Stresses social objectives 
Utilizes pupil committees 
Promotes cooperation 
Promotes desirable 
attitudes 
Promotes tolerance 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28 . 
30 . 
31. 
32. 
33. 
34. 
35. 
36 . 
37 . 
39. 
4o. 
Is democratic 41. 
Uses democratic 
procedures 42. 
Is courteous 
Stresses map skills 43. 
Stresses study 
skills · , ,. 44. 
Develops concepts < 45. 
of time 46. 
Develops concept s 47. 
of place 48. 
Teaches respect 
for the past 49. 
Develops respeet · 50. 
for our government 
Selects ,useful 51. 
information , 
Use~ ' th~ ~ ~adio 52. 
Directs , making. of 
scrapboo~~ - 53. 
Direct$ "'gathering 54. 
of pupi~ - ~tj3r1al s 
Dir~ct ~ , fie~d 55. 
trips 
Outlines· the work 56. 
far in advance 57. 
Gives pupils oppor - 58. 
tunitie~ to talk 59. 
Asks original 
questions 60. 
Ans~ers pupils' 61. 
que~tions _ . 
Respo~4s wh~n pu- 62. 
pils ask fot hel p 
Uses .punispments 63. 
rarel y 
Gives frequent 64. 
tests · 
Utilizes t est 65. 
res~lts 66. 
Explains nature of 67. 
test 
Employs progress 
charts 
Keeps conduct rec-
ords of pupil s 
Appreciates pupil 
contributions 
Builds up generali-
zations 
Sits down with the 
pupils 
Moves about the room 
Smiles encouragement 
Laughs with the pupils 
Creates interest 
27 
Shows the value of what 
is studied 
Utilizes pupil experiences 
Chooses purposeful 
activities 
Selects meaningful 
problems 
Has variety in her pro-
cedures 
Helps pupils 
Allows for individual 
capacities 
Utilizes situations out-
side the school 
Devises drill games 
Creates her own units 
Uses visual aids regularly 
Uses varied types of 
visual aids 
Uses recordings 
Creates favorable con-
ditions for work 
Informs pupils of their 
progress 
Bases marks on many as-
pects of achievement 
Recognizes obligations 
to colleagues 
Cooperates wi t h parents 
Knows her materials 
Utilizes extant units" 
28 
The teacher must help in the making of a curriculum 
that will suit the child's needs and meet society's demands. 
11 
The making of a curriculum can be divided into five 
steps: 
11 1. The analysis of society to ascertain its 
demands and standards; 
2. The determination of objectives; 
3e The selection of proper activities and 
contents; 
4. The organization of these materials into 
suitable forms for teaching; 
5. The arranging of the materials to fit the 
varying needs of the classes and individuals." y 
The materials used in the primary grades are not the 
products of fusion or unification; they are simply the un-
differentiated mass of social materials which is appropriate 
f or children who are not ready for distinction and categories. 
The theme of the contents for primary grades, stated in a 
variety of ways, generally means the widening horizons of 
childhood , such as the home or family, the helpers who serve 
the home, the neighborhood, ·.the school and the connnuni ty. 
Fi r st grade teachers, as well as at all other levels, 
should frequently go over the objectives they are seeking t o 
3.1 
attain, The following are objectives set down by Wesley 
and to a moderate degree could be referred to by the teachers 
1/Ibid,, p. 92. 
Yibid,, p. 27. 
J./Ibid,, p. 114. 
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on the primary level, as well as others in the teaching of 
social studies: 
''1. To read social studies materials with un-
derstanding 
2. To understand and learn pertinent information 
3. To develop desirable traits of character 
4. To develop a wholesome personality 
5. To acquire the habit of c.ourtesy 
6. To cooperate cheerfully and effectively 
7. To contribute to the happiness of the home 
8. To participate in group activities 
9~ To understand the interdependence of peoples 
10. To assume responsibility 
11. To appreciate the services of others 
12. To choose and prepare for a vocation 
13. To become a judicious consumer 
14. To become a participating citizen 
15. To meet civic responsibilities 
16. To understand social organizations and 
processes 
17. To exercise critical faculties 
18. To tolerate others and their beliefs 
19. To conserve resources 
20. To respect all nationalities, races, and 
groups 
21. To promote world fellowship 
22. To uphold and promote democracy 
239 To enjoy wholesome recreation 
24. To cultivate intellectual interests 
25. To appreciate esthetic products" 
CHAPTER III 
PROCEDURE 
During the seminar period, discussions were held on 
whether gaining degrees made for better teaching and the 
question was raised as to what makes ~ one person a better 
teacher than another. The thesis was motivated by this 
question, and as to date . there is no measuring stick of 
any kind for use on any grade level on the evaluation of 
teaching. 
To answer the question is almost impossibe, but by 
reading materials set down by the authorities in education 
today, a check list was made against which a person in first 
grade teaching could check his teaching now, with ideal 
teaching, and then check what his hopes are for future teach-
ing. In setting up a key for scoring, quantitative scoring 
was taken into account, as well as qualitative scoring. In 
marking under the quantita.tive scoring, one must mark whether 
he does the item in question, frequently, seldom, or never, 
and under qualitative scoring, whether it is done excellent-
ly, fairly, or poorly. The check list was set up in three 
columns: present teaching; ideal teaching; and future teach-
ing. Ideal teaching was broken down into understandings and 
-JO-
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motivation, and individual differences. 
As this is only a small beginning in the realm of 
teacher evaluation, the check lists are limited to four 
main subject matter areas: the teaching of reading; the 
teaching of science; the teaching of arithmetic; the teach• 
ing of social studies. Ther~ is no reason why these four 
areas were chosen above any others, except in beginning a 
study, the main areas, or most widely used areas, are usual-
ly attacked first. 
CHAPTER IV 
COMPARATIVE RATING LISTS 
PRESENT TEACHING 
Quanti-
tative 
( ) 
( ) 
( ) 
( ) 
Quali-
tative 
( ) 
( ) 
( ) 
( ) 
FIRST GRADE READING 
IDEAL TEACHING FUTURE TEACHING 
UNDERSTANDINGS 
Importance and use 
of reading~ 
Provide for concept 
building. 
Ability to associate 
words with concrete 
objects or activities. 
Auditory discrimination. 
Awareness of differences 
in sounds. 
MOTIVATION 
INDIVIDUAL DIFFERlli~CES · 
Teacher reads orally to 
expose children to correct 
pronunciation, careful 
enunciation. Use stories 
of children's preference 
according to general in-
terests. 
Have library corner with 
varied topics according 
to pupil interests. Have 
dramatic play. Have ex~ 
cursions--divide into . 
small groups, according to 
interests. Reporting of 
excursions by individuals. 
11 Show-tell" periods about 
pupil specialties. 
Experience charts--indi-
vidual and group dictation. 
Have individuals talk and 
describe pictures, etc., in 
their interest areas. 
Exercises identifying parts 
that rhyme; supplying rhym-
ing words. Identifying 
likenesses and differences 
in word beginnings and endings. 
PRESENT TEACHING 
Quanti-
tative 
( ) 
( ) 
( ) 
Quali-
tative 
( ) 
( ) 
( ) 
FIRST GRADE READING 
IDEAL TEACHING FUTURE TEACHI NG 
UNDERSTANDINGS 
Auditory discrimination . 
Sounding of letters 
and blends. 
Visual discrimination. 
Visual memory. 
MOTIVA'"riON 
INDIVIDUAL DIFFERENCES 
Exer cises to discriminate 
between words almost alike, 
i.ee, "bell ", "ball "; 
"bought 11 , "brought 11 ~ 
Use of so~d recor~ings, 
(Pronovost-Bresnahan). 
Use of piano to discrimin-
ate higher and lower tones. 
"Guess who is talking 11 game. 
Imitation of animal sounds. 
Reading and composing jingles. 
Placing of small objects on 
table and having child pick-
up one that begins like word 
said. 
Lessons based around those 
in Building Word Power. 
Informal diagnostic tests. 
(Nasson} · Exercises with , 
upper and lower case letters. 
Games with initials. Individ-
ual use in small groups with 
flash cards. 
PRESENT TEACHING 
Quanti-
tative 
( ) 
( ) 
( ) 
( ) 
( ) 
Quali-
tative 
( ) 
( ) 
( ) 
( ) 
( ) 
FIRST GRADE READING 
IDEAL TEACHING FUTURE TEACHING 
UNDERSTANDINGS 
Word study. 
Development of a 
recognition vocabulary. 
Wide reading. 
Development of word 
meaning skills. 
Comprehending and in-
terpreting meaning. 
MOTIVATION 
INDIVIDUAL DIFFERENCES 
Making of own personal 
picture word dictionary 
throughout year. Exer-
cises on classification. 
Exercises substituting 
colorful words for mon-
otonous words. 
Use of experience charts, 
labels, signs, announce-
ments, plans, etc. 
Use of basal readers. 
Attractive library corner. 
Frequent visits to main 
library. Reading to gain 
more information on interest 
fields. Exposure to, and 
reading of children's maga-
zines, i. e., Jack and Jill; 
Humpty Dumpty. 
Exercises using context clues. 
Classification. 
J 
Exercises recalling details in 
a story. Exercises following 
sequence of story. Exercises 
interpreting pictured stories. 
PRESENT TEACHING 
Quanti-
tative 
( ) 
( ) 
( ) 
( ) 
Quali-
tative 
( ) 
( ) 
( ) 
( ) 
FIRST GRADE BEADING 
IDEAL TEACHING FUTURE TEACHING 
UNDERSTANDINGS 
Develop critical think-
ing., 
Ability to organize 
what is read. 
Develop skill in using 
information. 
Silent reading--to 
develop rate of speed 
and power of compre-
hensiono 
MOTIVATION 
INDIVIDUAL DIFFERENCES 
Exercises to predict out-
comes. Inactment of probable 
outcomes. Exercises draw-
ing conclusions. Have panel 
to discuss conclusions. 
Play acting of a story. f1ak-
ing of television shows. 
Putting main facts in order. 
Puppet shows. 
Oral reports of what was read. 
Exercises on classification. 
Use of many books. Use of 
mechanical devices. 
Add others that pertain to needs of individuals. Group 
according to need of the individual and the material being 
used. As this is just a minimum listing of suggestions, 
many other devices should be used to make the program 
effective for each individual need. 
Key for Scoring: Quantitative Scoring 
( F ) Frequently 
{ S ) Seldom 
( N ) Never 
Qualitative Scoring 
( E ) Excellent ( F ) Fair · 
( P ) Poor 
PRESENT TEACHING 
Q.uanti-
tative 
{ ) 
( ) 
( ) 
( ) 
Quali-
tative 
{ ) 
( ) 
{ ) 
( ) 
FIRST GRADE ARITHMETIC 
IDEAL TEACHING FUTURE TEACHING 
UNDERSTANDINGS 
Ability to count and 
enumerate. Identify-
ing numbers through 
the hundreds level~ 
Use of numbers in the 
ordinal sense,. and 
cardinal sense. 
Use · of measures for 
distance, for weight, 
for time. 
Relationship of. size 
and distance. 
MOTIVATION 
INDIVIDUAL DIFFERENCES 
Counting group members for 
attendance. Counting objects, 
i.e., blocks, chairs, etc. 
Putting number cards in 
correct order. Using numbers 
in various activities, i.e~, 
scoring games, taking atten-
dance, ordering milk and 
lunches. 
Listing of articles in other 
subjects, i.e., events in a 
story, articles acqording ... 
to size, etc. 
Use of containers for measure -
ment, i.e., pint, quart, gallon; 
ruler; scales; clock; calendar; 
thermometer. Building some-
thing, i.e., doll house, boats, 
toys, furniture, etc. Telling 
time. Keeping the calendar. 
Simple map making. Size of bus 
to car; house to school; first 
grader to sixth grader, etc. 
PRESENT TEACHING 
Quanti-
tative 
( ) 
( ) 
( ) 
( ) 
Quali-
tative 
( ) 
( ) 
( ) 
( ) 
FIRST GRADE ARITHMETIC 
IDEAL TEACHING FUTURE TEACHING 
UNDERSTANDINGS 
Recognizing fractional 
parts of single objects 
and groups. 
Mastering addition and 
subtraction facts through 
sums and minuends of six. 
Using addition and sub-
traction as processes 
in simple examples and 
one-step problems. 
Val ue and use of money. 
MOTIVATION 
INDIVIDUAL DIFFERENCES 
Use of a flannel board. 
Actual cutting into fractions 
real objects. Dividing 
groups for games. Piv1d-
1ng paper and other con-
structional materials. 
Computing with objects of 
value, i.e., play money, 
stamps, tokens. Set up 
and operate a post office. 
Set up and operate a play 
grocery store. Use of a 
flannel board for more 
formalized instructione 
Puzzle game to match proces s 
with answere Gr ocery store . 
Post office~ Assistance 
with lunch and milk money. 
Add others that pertain to needs of individuals. Group 
according to need of the individual and the materials 
being used. As this is just a minimum listing of 
suggestions, many other devices should be used to make 
the program effective for each individua l ne~d. 
Key f or Scoring: Quantitative Scor ing 
( F ) Frequently 
( S ) Seldom 
( N ) Never 
Qualitative Scoring ( E ) Excellent 
( F ) Fair 
( P ) Poor 
PRESENT TEACHING 
Quanti-
tative 
( ) 
( ) 
( ) 
Quali-
tative 
( ) 
( ) 
( ) 
FIRST GRADE SCIENCE 
IDEAL TEACHING FUTURE TEACHING 
UNDERSTANDINGS 
ThE! Universe 
Stars, moone Cause 
of day and night. 
Seasonal changes. 
Weather. 
The Earth 
Formation of valleys; 
mountains, etc . 
Weathering of rock 
into soil. 
Conditions necessary 
to life. 
What living things 
need to exist. How 
effected by changes 
in environment. 
MOTIVATION 
INDIVIDUAL DIFFERENCES 
Making of paper mache 
planets; make simple 
planetariume Field 
trips--observe changes. 
Use of the thermometer, 
barometer, weather vane. 
Keeping of weather cal-
endare 
Audio-visual aids. Mak-
ing flour-salt relief 
maps. Have long range 
methods of observation 
in study of scientific 
phenomena. 
Growing of bulbs, seeds, 
etc. Care of pets--fish, 
bird, turt l e, etc. 
Aquarium, terrarium. 
Tree observation, i.e., 
leaves, branches, buds. 
Contrasting, comparing 
and classifying specimens 
to train pupils in ability 
to analyze science real1a. 
PRESENT TEACHING 
Quanti-
tative 
( ) 
( ) 
( ) 
( } 
Quali-
tative 
( ) 
( ) 
( ) 
( ) 
FIRST GRADE SCIENCE 
IDEAL TEACHING FUTURE TEACHING 
UNDERSTANDINGS 
Living things 
Life cycle of plants and 
animals; how they obtain 
food. Man's influence 
upon na.ture. 
Physical and Chemical 
Phenomena 
Light, sound, gravity, 
magnetism, electricity. 
Man's attempt to con-
trol his environment. 
In gardens, on farms, 
in orchards. His 
control over living 
things. 
Simple machines 
IvlOTIVATION 
INDIVIDUAL DIFFERENCES 
Field trips to zoo, 
museum, etc .. Build.ing 
bird feeders. Identifying 
animal tracks. Observing 
bird migration~ Observ-
ing changes in insects. 
Experiments~ Sufficient 
variation in experiences 
to meet the science inter-
ests of the individual. 
Field trips~ Organize 
instructional activities 
to provide opportunity for 
pupils to experiment and 
discover some science facts 
for themselves. 
Experiment with levers, 
inclined planes, wheels,etc. 
A desirable balance between pupil exploration and 
teacher guidance is provided in all science activities. 
Group thinking and discussion techniques are used to 
arrive at scientific conclusions. Other experiences 
will be used according to pupils' interests and desires. 
FIRST GRADE SCIENCE 
Key for Scoring: Quantitative Scoring . 
( F ) Frequently 
( S ) Seldom 
( N ) Never 
Qualitative Scoring 
( E ) Excellent 
( F ) Fair 
( F ) Poor 
PRESENT TEACHING 
Quanti-
tative 
( ) 
( ) 
( ) 
( ) 
Quali-
tative 
( ) 
( ) 
( ) 
( ) 
FIRST GRADE SOCIAL STUDIES 
IDEAL TEACHING 
UNDERSTANDINGS 
Home 
Members 
Duties 
Types of d~Tellings 
Care of 
School 
Personnel--duties 
Care of 
Organization 
Pets 
Care of 
How they live 
Types 
Comparisons 
Farm Life 
Organization 
Helpers--duties 
Types 
Animals--care, products 
MOTIVATION 
INDIVIDUAL DIFFERENCES 
Have parents come to 
visit and speakc In-
vestigators report. 
Audio-visual aids. 
Make neighborhood model. 
Make model home and 
furnish each room 
appropriately. 
Tour of building. 
Investigation of duties--
talks by personnel. 
Setting up rules . and 
regulations for room 
safety~ Participation 
in school council. 
Participation on school 
newspaper. 
Audio-visual aids. 
Visit to animal hospital. 
Visit to zoo. Actual 
care of fish, bird, etc. 
Pet show. 
Build model farm. Field 
trip to farm. Talk by 
farmer. Display of pro-
ducts. Mural., 
I mportance of such. 
FUTURE TEACHING 
PRESENT TEACHING 
Quanti-
tative 
( ) 
( ) 
( ) 
( ) 
Quali-
tative 
( ) 
( ) 
( ) 
( } 
FIRST GRADE SOCIAL STUDIES 
IDEAL TEACHING FUTURE TEACHING 
UNDERSTANDINGS 
Food--kinds 
Stores--grocery, 
vegetable, fruit 
Toys 
How made 
Types 
Care of 
Holidays 
Importance 
How celebrated. 
Birthdays--how 
celebrated, manners. 
Living together 
Kindnesses 
Respect for others' 
rights. 
Rules and regulations. 
MOTIVATION 
INDIVIDUAL DIFFERENCES 
Audio-visual aids. 
Trip to a creamery. 
Selection and set-up of 
appropriate menu for 
three types of meals. 
Setting up and operation 
of a food store. 
Setting up of toy store. 
Maki~_g and remodeling 
toys for needy. Se-
lection of appropriate 
toys for baby, boy, girl. 
Audio-visual aids. 
Reenactment of some. 
Making and remodeling of 
toys for Christmas. 
Actual planning of parties 
cooperatively. 
Making and sending get 
well cards. Thank you 
notes. Forming room 
club. Making safety posters. 
FIRST GRADE SOCIAL STUDIES 
Add others that pertain to the needs of the individuals. 
Group according to the need of the individual and the 
materials being used. As this is just a minimum list-
ing of suggestions, many other devices will be used to 
make the program effective for each individual need. 
Key for Scoring: Quantitative Scoring . 
( F ) Frequently 
{ S ) Seldom 
( N ) Never 
Qualitative Scoring 
{ E ) Excellent 
( F ) Fair 
( P ) Poor 
CHAPI'ER V 
REPORT OF PROGRESS 
When an evaluation of any kind in the realm of human 
nature is completed, there is a sense of insecurity and un-
easiness, as what might be praised today, may be condemned 
tomorrowa The foregoing thesis is an experiment, and needs 
time for revision and addition. There are many books 
written on the process of teaching, some have become out-
dated, some are repetitious, and who knows whether what is 
left is alwe.ys the most valuable or useable. 
The comparative rating lists in the field of first 
gr~de teaching, including the sub jects: reading, arithmetic, 
social studies and science, have been evaluated over a ten 
month basis and have been found to be most helpful in direct-
ing the teacher t _oward the specific goal of better teaching. 
Its simplicity added to its worth, as a cumbersome rating 
list can defeat its own purposeo Some additions and changes 
were found necessary t o be made as these areas were worked 
out with the group at hand. The various levels of abi lities 
and interests within a given group prove to be a big factor, 
as to just how the given understandings will be presented 
and how the motivation will be arrived at. The given group 
at hand, also had much influence on the quantitative aspect 
-44-
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of scoring. The number of times a process is tried with 
one group, is very possible to be entirely different than 
what is tried with another group on the same level. Here, 
as in most everything in education, individual differences 
of interests and abilities are great governing factors as 
to just how often a process will be tried and how it will 
be presented. The teacher at hand is the only one, at the 
time, who can see the need for the change in approach, and 
sense the reactions so the next lesson can be that much more 
forceful. 
Just as a matter of showing how these rating lists can 
be used, the results, changes, and rating will be set forth 
in the following pages. These are the results of ten months' 
use with twenty-six first graders with an ability range of 
100 I. Q., to 1)9 I. Qa 
CHAPrEB VI 
S~1ARY AND CONCLUSIONS 
Summary--- The purpose of this study is the critical 
evaluation of one's own teaching. It has been set up in 
such a way, that first grade teachers can sit down with them-
selves, during the school year, and looking at the column 
11 i deal teaching", check quantitatively and qualitatively 
under the column "present teaching". As the year progresses, 
and the ideal teaching is tried, comments and changes can 
be added, so that 11 future teaching 11 will be affected by the 
trial and error method~ 
The following is a summarization of the evaluation in 
the areas of reading, arithmetic , science, and social studies, 
which has been made in a first grade of twenty-six pupils, 
over the period of a school year. The check lists used may 
be found in Chapter IV, and the complete results may be 
found in Chapter V of this study$ 
This study is one that will not be completed when the 
last page is written, but rather, it will be just beginningu 
It is hoped that the information found in this study, will 
be taken by the reader, and used on the first grade level. 
If the reader is interested in another level of teaching, it 
is hoped he will be inspired to set up ideal teaching criteria, 
and set to work on using such in his classroom, on his level. 
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Possibilities for Further Study--- The preceding study 
has great possibilities for future expansion. This is just 
a meager beginning on what is hoped to be the commencement 
of evaluation on all levels. It is not the intent of any-
one that this be a checklist, whereby teachers are condemned 
or praised against one another, but rather against them-
s e lves. That is why the list is set up in the form of 
"present teaching 11 and 11 future teaching11 e It is believed, 
that no person has the desire to want to proceed in the 
same stalemate, year after year, but many times one does 
not know the procedure he could take to better his initiative 
and knowledge that he has gained from higher education and 
experience. Many are over anxious to get degrees, accum-
ulate credits and the like, but then go back to the class-
room and do over again the many processes that could be 
done so much better and sometimes easier, if they had a guide. 
A great dea'l can be added in time to this simple be-
ginning, and with each one adding his own imaginative think-
ing and vast knowledge on the subjects, it is a great as-
piration that not too far in the future, there will be a 
complete checklist in all fie l ds and on all levels of edu-
cation, 
It is hoped that this study will motivate the reader 
t o want to participate in his own right, however slight it 
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might be, to use, and delete from this study, or one on an-
other level. Until teachers will be willing to check their 
faults and successes, there is no guarantee of a strong 
education system. If one can be honest with himself, he 
is the best judge and in checking himself, he is more prone 
to eliminate his weaknesses and play upon his strengths, 
rather than lose face, and become a loss to the ever expand-
ing education system. 
Conclusions--- There is a great deal of discussion to-
day pro and con, for the merit system to be established as 
the basic form of rating a teacher's worth. How this can 
be done without first establishing an infallible rating 
checklist for various grade levels, seems almost an imposs i -
bility. As yet, there is no possible one way or one form 
by which to rate a person in all aspects of teaching. When 
working with individuals, it is so difficult to see what is 
actually being accomplished in the here and now. As most 
authorities state, teaching should be done with present liv-
ing as an objective, not just with the future for a goal. 
Most teachers have many values to give each of their pupils, 
other than just academic achievement, which perhaps would 
be more worthwhile in guiding them through life. This type 
of worth is positively impossible t o state in an overall 
survey, as it depends entirely on the persons involved and 
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no two people are alike. It is difficult and frustrating 
enough to attempt to evaluate subject matter material, with-
cut involving personalit y traits, 
In delving into the characteristics of good teaching 
on various levels and fields, it is found that not too much 
has specifically been written on this aspect of education. 
Various curriculum charact eristics are stated, ways of pres-
entation are tossed around, but the actual basic f acts of 
teaching cannot readily be found. This, of course, proves 
that when one deals with human nature, one cannot make a set 
list of standards that must be adhered to at all times by 
everyone. 
In conclusion on research, let it be said that more 
books need to be written in the field of teaching to keep 
in step with the times. People today are all excited and 
devote their literary talents to the fields of science, world 
affairs, e t c., but how are we to exceed in these areas, if 
our education doesn't keep abreast of the times, and some of 
our great minds devot e their effort and thought i n this di-
rection. Many of the books on education, especially on gen-
eral education, that have been written in the last twenty 
years, have been written by outside observers in a very crit-
ical mood. True, growth is made by dissatisfaction, but it 
also needs to have leaders within the field, presenting rna-
terial that can also be read and quoted. It is very difficult 
to find a worthwhile book on modern education, written by 
someone in the field and not an outside eccentric. 
The keynote to evaluation of any type is honesty, hon-
esty toward oneself. The most valuable aspect of evaluating 
someone is to have that someone be you~ No one can fool him-
self, or if he thinks he can, he should not be happy doing 
so. Everyone has faults, and if they are recognized first 
by the person himself, then a more true correction can be 
had. 
To make this form of evaluation work, as stated in this 
study, only two things are needed: the truth, and the in-
itiative to do something about the results of the honest 
evaluation. These two criteria seem simple to follow, but 
are as easy to fall down on, as walking a tight rope. 
CHAPTER VII 
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